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1. Introduction 

This report is a product of a review carried out by a review team from the School 

Improvement Unit (SIU) at Abercorn State School from 7 to 8 June 2018. 

The report presents an evaluation of the school’s performance against the nine domains of 

the National School Improvement Tool. It also recommends improvement strategies for the 

school to consider in consultation with its regional office and school community. 

The report’s executive summary outlines key findings from the review and key improvement 

strategies that prioritise future directions for improvement. 

Schools will publish the executive summary on the school website within two weeks of 

receiving the report. 

The principal will meet with their Assistant Regional Director (ARD) to discuss the review 

findings and improvement strategies. 

For more information regarding the SIU and reviews for Queensland state schools please 

visit the SIU website. 

1.1 Review team 

Stephen Bobby   Internal reviewer, SIU (review chair) 

Jessica Daly    Peer reviewer 

  

https://schoolreviews.eq.edu.au/SiteCollectionDocuments/national-school-improve-tool.pdf
http://education.qld.gov.au/schools/school-performance-assessment-framework.html
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1.2 School context 

Location: Wuruma Dam Road, Abercorn 

Education region: Central Queensland Region 

Year opened: 1927 

Year levels: Prep to Year 6 

Enrolment: 17 

Indigenous enrolment 

percentage: 

nil 

Students with disability 

enrolment percentage: 

nil 

Index of Community Socio-

Educational Advantage 

(ICSEA) value: 

1030 

Year principal appointed: 2017 (acting) 

Full-time equivalent staff: 1 

Significant partner 

schools: 

Monto State School, Mulgildie State School 

Significant community 

partnerships: 

Eidsvold Swimming Pool, Eidsvold Show Society Inc, 

Eidsvold Charity Cattle Drive 

Significant school 

programs: 

Jolly Phonics, Abercorn reading program 
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1.3 Contributing stakeholders 

The following stakeholders contributed to the review: 

School community: 

 Principal, co-principal, Teacher Relief Scheme (TRS) classroom teacher, 

guidance officer, two teacher aides, five parents, Business Manager (BM), 

grounds person, cleaner, two community members and 17 primary students. 

Community and business groups: 

 Two Parents and Citizens’ Association (P&C) representatives. 

Partner schools and other educational providers: 

 Principal of Monto State School. 

Government and departmental representatives: 

 ARD. 

1.4 Supporting documentary evidence 

Annual Implementation Plan 2018 Explicit Improvement Agenda 2018 

Investing for Success 2018 Strategic Plan 2015-2018 

Headline Indicators (Semester 1, 2018) School Data Profile (Semester 1, 2018) 

OneSchool School budget overview 

School newsletters and website Curriculum Overview – 2017-2020 

School Opinion Survey Responsible Behaviour Plan for Students 

School pedagogical framework Mathematics Professional learning plan 2018 

School data plan Reading Professional learning plan 2018 

School based curriculum, assessment 
and reporting framework 
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2. Executive summary 

2.1 Key findings 

Staff, students and community members openly comment that we have a ‘great little 

country school’. 

The tone of the school is positive with all members of the school community displaying an 

obvious sense of belonging to the school. All staff, parents and community members speak 

with pride regarding the school with a number of multi-generational families attending the 

school. Community members speak very highly of the school.  

The school prides itself on personalised learning for students in a small school multi-

age setting.  

Staff members recognise that all students are able to learn successfully and that some may 

do so at different rates or be at differing stages in their learning. The systematic collection, 

analysis and use of data informs teacher judgements in planning teaching and learning, key 

learning area groupings and ongoing support for improved learning outcomes. High 

expectations across the school for student learning growth are apparent. 

The school places high priority on staff members identifying and addressing the 

learning needs of all students within the school.  

The principal has developed a sophisticated data snapshot as a method of student data 

tracking. All staff use the snapshot information during meetings to plan strategies for student 

learning improvement. This is conducted through a case management process whereby all 

members of staff utilise an inquiry cycle process to plan learning intervention strategies for 

students.  

There is a documented whole-school curriculum multi-level Prep to Year 6 overview.  

This overview outlines the curriculum unit offering for teaching and learning up to and 

including 2020. The school utilises Curriculum into the Classroom (C2C) as a resource to 

assist in the delivery of the Australian Curriculum (AC). A whole-school documented 

curriculum, assessment and reporting framework using the AC for each of the key learning 

areas that outlines clearly what teachers should teach and students should learn is an 

ongoing priority for the principal and teaching staff. 

The principal and teaching staff acknowledge the development of student learning 

goals as a critical component to assist students to take ownership of their learning. 

Classroom teachers develop student learning goals aligned with reading scores, the literacy 

continuum, and proficiency strands of understanding, fluency, problem-solving and 

reasoning in mathematics. Students are aware of their reading and mathematics goals and 

in some cases their next steps for learning. Some students understand how they are able to 

achieve their goals. Feedback processes to assist students to monitor their own learning and 

set aspirational goals are yet to be fully developed.  
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The principal actively engages in school clusters for professional sharing and 

leadership development.  

The North Burnett cluster provides for professional sharing by school leaders who all have 

similar school environments. Cluster principals have developed a rigorous cross-school 

moderation process with clear protocols of participation. The principal articulates that 

engagement in cross-school moderation processes has been absent from the school 

calendar for a number of years and welcomes the opportunity to re-engage and to 

participate.  

The principal acknowledges that observation, feedback, modelling and coaching are 

important aspects of Quality Assurance (QA) of pedagogy. 

The principal articulates that successful implementation of the Age-appropriate Pedagogies 

(AAP) teaching framework needs to be accompanied by the classroom-based learning 

practices of modelling, coaching, opportunities to watch each other work and a feedback 

process. The principal indicates that these processes are to commence in Semester 2 this 

year. The school is yet to develop an agreed approach to classroom-based learning.  

The principal sets high expectations for teachers to deliver effective pedagogical 

experiences. 

The principal demonstrates commitment to professional learning by participating in 

opportunities to learn alongside colleagues and students. Teachers in the school are highly 

skilled in the fields in which they teach. The principal demonstrates an obligation to the 

sharing of professional practice by providing opportunities for cluster teachers and principals 

to visit the school to observe AAP practices in the classroom. 

The school is the hub of the community.  

Parents speak highly of the school and indicate that high levels of trust exist across the 

school community. The School Opinion Survey (SOS) data reflects the value and strong 

partnerships of the school with 100.0 per cent of parents agreeing with the statement ‘The 

school has a strong sense of community’.  
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2.2 Key improvement strategies 

Continue the collaborative development of the whole-school curriculum, assessment and 

reporting framework to align with the school context.  

Explore ways to further assist students to understand their individual learning goals and how 

they relate to improving their learning outcomes.  

Sustain the engagement with cluster schools in the use of formal moderation processes to 

build consistency and confidence in teacher judgement across all learning areas. 

Collaboratively develop a formal and agreed approach for all staff to participate in 

classroom-based learning that includes modelling, coaching and mentoring opportunities.  
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3. Findings and improvement strategies against the domains 

3.1 An explicit improvement agenda  

Findings 

The principal, teachers, parents and staff members are committed to improved learning 

outcomes for all students. The school has enthusiastic staff who pursue every opportunity to 

enhance the education of all students. Staff members are able to articulate the 

improvements they wish to see in student academic outcomes. 

The school’s improvement agenda reflects the school’s motto 'Achieving with Pride' by 

recognising every student's potential to achieve great things every day. This agenda is 

underpinned by the Annual Implementation Plan (AIP) 2018 that outlines the school focus 

areas of improving achievement in mathematics through the effective use of an AAP 

framework, and refining and embedding reading practices. 

The principal communicates the school’s Explicit Improvement Agenda (EIA) to the 

community through the school newsletter and at Parents and Citizens’ Association (P&C) 

meetings. Staff members, parents and students are able to identify and articulate some 

practices that are aligned to the EIA. 

The school seeks to understand student achievement levels and utilises this information to 

inform the school’s EIA. The principal has reviewed the achievement data over time, in 

addition to current student data, to understand the learning needs of students. This is 

conducted through the use of a school-developed sophisticated data snapshot for each 

student.  

Monitoring processes are established to track achievement against the focus areas of the 

EIA. Student improvement targets and goals for mathematics and reading are documented. 

These targets relate to National Assessment Program – Literacy and Numeracy (NAPLAN) 

performance, Levels of Achievement (LOA), Early Start and the SOS. 

A professional learning plan for 2018 is used to meet staff professional learning needs and is 

aligned to the school’s EIA. A range of professional learning opportunities is provided to 

school staff throughout the year.  

The principal articulates that the school is beginning its journey to improving achievement in 

mathematics through the effective use of an AAP framework. The work undertaken to ensure 

consistency of practice across the school with all members of the teaching team 

implementing commonly agreed strategies for the teaching and learning process in this 

priority area remains at the forefront of their agenda.  

All staff are dedicated to improving learning outcomes for students and pursue opportunities 

to enhance the education of all students. The role of teacher aides is considered integral to 

the improvement of student achievement.  
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The school states clearly that it expects all students to learn successfully and has high 

expectations for student attendance, engagement and outcomes. Students are encouraged 

to maximise their learning time.  

Parents express the view that the professionalism and dedication of staff members are 

strongly valued within the community. 

Improvement strategies 

Ensure staff are supported to focus on implementing the agreed, school-wide teaching 

practices relating to the EIA, are provided with sufficient time to embed these as part of their 

repertoire of practice, and strategies are implemented to monitor consistency of practice. 

Maintain the sharp and narrow focus of the current EIA including the processes to monitor 

and evaluate its effectiveness in producing the desired improvements in student learning and 

performance. 
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3.2 Analysis and discussion of data  

Findings 

The school has a balanced school data plan for the collection of a range of diagnostic, 

formative and summative assessments. The data plan outlines assessment tools, individual 

benchmarks and timelines for collection. The assessment schedule includes research-based 

assessments to track student achievement. The tools listed in the schedule include NAPLAN 

performance, LOA, Early Start, PM Benchmark, PROBE, Sight Words, North Coast Region 

diagnostic, literacy continuum and Words their Way. Results are stored in OneSchool and 

collated in an individual snapshot overview.  

All staff engage with the assessment schedule. The collection of data is consistent across 

year levels within the school and in line with the documented plans. The analysis and 

upskilling of all staff to use this data is embedded into staff meetings, and curriculum and 

pedagogy team days. The regional capability coordinator is utilised regularly to upskill 

teachers in the use of this data to inform their teaching practice. Members of staff are able to 

articulate with conviction the analysis of and understanding gained from each assessment 

tool.  

A clear line of sight links the data to teacher pedagogy and teaching quality. After analysis of 

data, teachers create action plans including strategies to address any deficit in skills for 

individual students as indicated by assessments.  

The principal is proficient at analysing school performance data and is aware of school 

trends in NAPLAN, diagnostic and LOA achievement data. This data informs the allocation 

of resources and programs to meet student needs. The school has identified, and is able to 

demonstrate that it is utilising C2C resource assessment tools to monitor school-wide 

achievement and student progress. The principal conducts a yearly review of improvement 

targets to ensure they are aspirational and responsive to the student’s learning journey.  

Teaching staff record behaviour incident data, parental contacts and positive behaviour data 

in OneSchool. Attendance data is recorded and monitored to ensure all students are 

attending school. The school’s current attendance rate of 96.6 per cent is well above the 

state rate of 91.5 per cent.  

The 2017 NAPLAN participation rates for Year 3 and Year 5 are 100.0 per cent across all 

strands and equal the 2008 rates.  

NAPLAN 2017 data indicates that Year 3 Upper Two Bands (U2B) school performance is 

statistically similar to Similar Queensland State Schools (SQSS) in the priority area of 

reading and below in the priority area of numeracy. Year 5 U2B performance in 2017 is 

below SQSS in reading and similar to SQSS in numeracy. 

2017 NAPLAN data indicates that Mean Scale Score (MSS) achievement in Year 3 is similar 

to SQSS in reading and below SQSS in numeracy. Year 5 MSS achievement is similar to 

SQSS in reading and numeracy. 
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NAPLAN 2017 data indicates that Year 3 and Year achievement at or above the National 

Minimum Standard (NMS) in reading and numeracy is 100.0 per cent. This is above the 

results for Queensland State Schools (QSS). 

Relative gain 2015-2017 Year 3 to Year 5 is below SQSS in reading and similar to SQSS in 

numeracy. 

There is no data pertaining to the Closing the Gap report as no Indigenous student was 

enrolled in either cohort assessed.  

At the time of the review, there are no students with disability attending the school or 

students with an Individual Curriculum Plan (ICP). 

As the result of representations by school leaders to the feeder early learning centres, the 

Prep staff have received transition statements from all families of students enrolled in Prep in 

2018.  

Improvement strategies 

Continually review the school’s data assessment schedule to ensure it is reflective of 

aspirational student achievement and it continues to inform the EIA.  

Continue the regular use and discussion of data regarding student learning outcomes to 

inform teaching.  
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3.3 A culture that promotes learning  

Findings 

The tone of the school is positive with all members of the school community displaying an 

obvious sense of belonging to the school. Staff, students and community members openly 

comment that they have a ‘great little country school’. All staff, parents and community 

members speak with pride regarding the school with a number of multi-generational families 

attending the school. 

The school is situated in an open rural setting with a small township infrastructure nearby. 

Members of the school community articulate that the school is the community hub for the 

local area. Community members speak very highly of the school. Parents comment that they 

always feel welcomed into the school and that their child’s teachers are approachable and 

friendly. 

The principal, staff, parents and community members have built and maintained a positive 

culture that promotes learning and develops relationships that foster and are responsive to 

the needs of the students and the wider community. 

The school promotes and maintains an environment reflective of its high expectations that 

all students will learn successfully. Interactions between staff, students, parents and 

community members are caring, polite and inclusive.  

The school has clear expectations regarding how students should behave and interact with 

each other and strategies are established to promote appropriate behaviour. The principal, 

staff members and students know and are able to articulate the school values. The rules are 

specific to the learning environment of a multi-age small school setting. Visual artefacts are 

prominently displayed to assist students in behaviour choices. 

The school utilises a weekly behaviour focus promotion when required, to ensure students 

are aware of the expected behaviour values. The principal explicitly teaches students these 

behaviour foci. Students participate in role play situations to reinforce the expected 

behaviour of the weekly focus and identify they value and enjoy the role play opportunities. 

The principal, staff members, students and parents are well aware of the agreed responses 

and consequences for inappropriate student behaviour. 

The principal and staff members identify that there are few behaviour incidents at the school. 

Students and parents speak positively regarding the behaviour in the school. Students 

comment that the opportunity to participate in the end of term sleepover and disco as a 

reward for appropriate behaviour is a particularly engaging part of the school’s behaviour 

management plan. The system of behaviour hole punch cards is utilised daily for recognising 

positive behaviour. Completed cards allow students to draw a prize from the classroom 

rewards box or select from a range of other reward opportunities. Student of the week 

certificates and weekly numeracy awards are presented on parade each week. 

Parents speak highly of the school and indicate that high levels of trust exist across the 

school community. The school takes steps to engage with parents as partners in the 
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progress of the school to encourage student learning and seeks their participation through 

P&C meetings and other school events. The principal articulates that all families participate 

regularly at all P&C meetings. 

Year to date attendance for 2018 is 96.6 per cent with no student attending less than 85 per 

cent of the school year. The principal acknowledges and works with families with the 

understanding that at times attendance is affected by family commitments linked to isolated 

rural life.  

The 2017 SOS data indicates 100.0 per cent of parents agree with the statement ‘This is a 

good school’, which compares to a Like Schools Group (LSG) agreement rate of 94.7 per 

cent. Staff agreement with the statement ‘I feel staff morale is positive at this/my school’ is 

100.0 per cent and compares to LSG rate of 91.3 per cent. Student agreement with the 

statement ‘My teachers care about me’ is 100.0 per cent and compares with the LSG 

agreement rate of 93.7 per cent.  

It is noted that the student, staff and parent agreement rates for most survey items in the 

2017 SOS are at 100.0 per cent. The overall rating for all survey items for staff, parents and 

students in the 2017 SOS is 100.0 per cent, 98.3 per cent and 99.5 per cent respectively. 

At the time of the review, there are no students with disability attending the school and all 

students attend in a full-time capacity. 

The principal articulates that there are a number of processes developed to monitor and 

respond to staff and student wellbeing matters. The school is yet to document a whole-

school wellbeing framework. 

Improvement strategies 

Collaboratively develop a whole-school wellbeing framework that reflects current school 

practices.  
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3.4 Targeted use of school resources  

Findings 

The principal and staff members give a high priority to understanding and addressing the 

learning needs of all students. The school applies its resources in a targeted manner to meet 

these needs. The principal is proactive in ensuring resources and opportunities to further the 

school’s improvement agenda are prioritised. At the time of the review, the current bank 

balance is $63 054. 

The school’s budget is developed through a consultative process involving the principal, staff 

members and Business Manager (BM) at the end of each year. The principal researches the 

cost before including new physical and human resources into the next year’s budget. There 

is a clear alignment between the budget and the school priorities to support the educational 

needs of students. Reviewing budget allocation successes, based on student performance, 

and realigning resources in response is an ongoing priority for the principal.  

The whole-school budget, including the Investing for Success (I4S) funds reflects the core 

priorities in the school’s AIP. The I4S funding of $8 201 has been predominantly allocated to 

Professional Development (PD) regarding the teaching of numeracy and moderation, in 

addition to enrolling students in the IMPACT Centre’s Solve IT mathematical program for 

high achieving students.  

Due to student numbers and the instructional approaches of the school, curriculum delivery 

arrangements are aligned in flexible ways to address the needs of every student. The school 

makes the best use of available staff members’ expertise and interests. Teacher aides are 

provided with regular training and are invited to participate in teacher PD.  

Digital technologies are available throughout the school including interactive whiteboards 

and computers. Teaching staff articulate they would appreciate more reliable access to 

digital technologies to enhance learning and teaching. 

The physical resources at the school are maintained appropriately. The school grounds are 

neat and well presented. Teachers present their classrooms as inviting places in which to 

learn. The principal expresses a desire to create innovative classrooms in the future.  

The principal places a high priority on curriculum planning and pedagogical processes and 

has allocated release time for all teachers to work together to plan the learning program of 

the school, with the support of the regional Principal Education Advisors - Australian 

Curriculum (PEA-AC). Staff members value planning time to work with curriculum experts 

and colleagues. 

The school utilises specialist teaching staff to provide students with learning in the key 

learning areas of the Arts, Health and Physical Education (HPE) and languages. 

Improvement strategies 

Continue to monitor the effectiveness of resource allocation to ensure students are receiving 

optimal outcomes.  
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Continue to work with regional Information and Communication Technology (ICT) 

infrastructure experts to ensure staff and students have access to consistently reliable digital 

access. 
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3.5 An expert teaching team  

Findings 

Teaching staff in the school are highly skilled in the fields in which they teach and are highly 

regarded by students and parents. They are committed to the continuous improvement of 

their own teaching and participate willingly in professional learning. Informal sharing of 

practice and moderation of student work are a daily occurrence and all staff express the 

belief that they contribute effectively to the school’s learning environment. 

Teacher aides work in partnership with teachers to deliver the curriculum and learning 

interventions for students. All staff articulate a collegial culture and strong sense of 

connectedness to the school and to each other. Teacher aides participate in professional 

learning and have worked with regional personnel to further develop their practice. 

Staff meetings are held each week on the day when all staff are rostered to work so as to 

ensure that all staff members are able to contribute. These Tuesday meetings provide an 

opportunity for staff wellbeing check-ins, discussion of school expectations, programs and 

strategies, and organisational and management tasks. The principal maintains detailed 

agendas and minutes of all staff meetings and these are shared. 

The principal has developed a professional learning plan that includes opportunities for all 

staff to participate in professional learning aligned to the school improvement agenda and to 

systemic, regional and cluster initiatives. 

All staff engage in the Annual Performance Development Plan (APDP) process and have a 

documented professional learning plan. The principal indicates that the planned review and 

feedback elements of the process occur yearly.  

The principal has initiated a staff goal setting process whereby all staff members set 

personal goals that they aspire to achieve. These goals are documented and displayed in 

the common staff work area and are utilised as a form of motivation and team building 

amongst the staff. 

Staff members’ professional learning plans align with the school’s improvement agenda of 

mathematics and the principal has led key PD activities to support this.  

The principal effectively exhibits a commitment to professional learning by participating in 

opportunities to learn alongside colleagues and students. A commitment to the sharing of 

professional practice is demonstrated by the principal in providing opportunities for cluster 

school teachers and principals to visit the school to observe the use of AAP practices in the 

classroom. 

The principal actively engages in school clusters for professional sharing and leadership 

development. The principal’s involvement in the North Burnett cluster provides opportunity 

for professional sharing with colleagues in their common improvement agenda area of 

mathematics through this use of an AAP framework.  



 
 
 
 
 

18 
 

The North Burnett cluster provides for professional sharing by school leaders with similar 

school environments. Principals in this cluster have built networked school relationships that 

support leadership development, shared curriculum-planning and moderation processes, 

and principal-to-principal mentoring relationships.  

Cluster principals have developed a rigorous cross-school moderation process with clear 

protocols of participation. This process aims to ensure greater consistency of teacher 

judgement with student LOA across all learning areas. 

The principal articulates that engagement in cross-school moderation processes has been 

absent from the school calendar for a number of years and welcomes the opportunity to re-

engage and to participate. The North Burnett cluster is a sub-group of the larger Burnett 

cluster. The school is to participate in across-school moderation four times this year. 

Moderation will occur twice in the smaller North Burnett cluster and twice with the larger 

Burnett cluster. 

The focus for the current EIA is the introduction of an AAP framework to improve student 

learning outcomes in mathematics. This focus has commenced in 2018. The principal 

identifies that successful implementation of this teaching framework needs to be 

accompanied by the classroom-based learning practices of modelling, coaching, 

opportunities to watch each other work, and a feedback process. The principal indicates that 

these processes are to commence in Semester 2 this year. The school is yet to develop an 

agreed approach to classroom-based learning.  

Improvement strategies 

Collaboratively develop a formal and agreed approach for all staff to participate in 

classroom-based learning that includes modelling, coaching and mentoring opportunities.  

Continue the engagement with cluster school in the utilisation of formal moderation 

processes to build consistency of and confidence in teacher judgement across all learning 

areas. 
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3.6 Systematic curriculum delivery  

Findings 

There is a documented whole-school curriculum multi-level Prep to Year 6 overview. The 

overview aligns with the AC and provides direction for planned learning in the multi-age 

classes of the school. This overview outlines the curriculum unit offering for teaching and 

learning up to and including 2020. It aims to ensure all students are exposed to each 

required element of the AC during that period and that student engagement is maximised 

through the need for students in multi-age class groups to avoid repeated units of work.  

A whole-school documented curriculum and reporting framework using the AC for each of 

the key learning areas, that outlines clearly what teachers should teach and students should 

learn, is an ongoing priority for the principal and teaching staff. 

The school utilises C2C as a resource to assist in the delivery of the AC. All assessment 

processes are aligned to curriculum intent through the use of C2C units of work, associated 

assessment tasks and Guides to Making Judgements (GTMJ).  

There is a focus on developing teacher understanding of the AC through their curriculum 

planning, with teachers describing a process of front ending assessments to backward map 

from an agreed C2C assessment task. GTMJs are analysed to build clarity for students and 

teachers in understanding what students need to know and do to achieve the standard. The 

development and sharing of learning intentions, success criteria statements and exemplars 

are apparent in students’ individual learning wall books. Teachers then select which learning 

episodes they will utilise to provide maximum engagement for students during their learning.  

Assessment processes are aligned to the curriculum. Teaching staff gather formative and 

summative assessment of student learning. Teachers focus on summative assessment 

tasks within the curriculum planning process and these are used to allocate student LOAs for 

reporting purposes. All staff are committed towards developing a deeper understanding of 

the standards of the AC across year levels. 

The school newsletter has been recently redeveloped and has a designated section allowing 

teachers to share curriculum content with parents. Parents indicate they are well informed by 

the school of the curriculum offerings that their child receives.  

The curriculum is utilised as a basis for ongoing, informal dialogue amongst staff members 

and is used as a discussion point for maximising student learning during staff meetings.  

Reading is identified by all staff members as being a significant focus for the school in recent 

years. A reading program is developed that clearly articulates the beliefs and expectations of 

the teaching of reading at the school. School staff are committed to implementing reading 

practices and strategies across the school to improve student learning outcomes. The 

principal articulates the intention to maintain the commitment to the focus on reading as they 

roll out the development of the school’s mathematics program and teaching practices. 

Reporting processes are aligned with the curriculum and report cards are issued twice a 

year. Parent teacher interviews are held twice yearly in Term 1 and Term 3. Parents express 
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satisfaction with the information they receive regarding their child’s progress in learning. 

Parents appreciate the efforts teachers make to inform them of the learning that is occurring 

in their child’s classroom. 

Classrooms provide visually stimulating and welcoming learning environments for students 

with displays of instructional prompts and guidelines, behaviour reminders, learning displays 

and student work.  

Classroom teachers develop student learning goals aligned with reading scores, the literacy 

continuum, and proficiency strands of understanding, fluency, problem-solving and 

reasoning in mathematics. This process aligns to the school’s EIA and is in the early stages 

of implementation in student learning programs. The principal articulates that the extent to 

which students are engaging with their goals is variable. 

Improvement strategies 

Continue the collaborative development of the whole-school curriculum, assessment and 

reporting framework to align with the school context.  

Maintain the focus on developing the model for setting student learning goals. 
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3.7 Differentiated teaching and learning  

Findings 

The school prides itself on personalised learning for students in a small school multi-age 

setting. 

The school places high priority on staff members identifying and addressing the learning 

needs of all students within the school. Staff members recognise that all students are able to 

learn successfully and that some may do so at different rates or be at differing stages in their 

learning. High expectations across the school for student learning growth are apparent. 

The systematic collection, analysis and use of data informs teacher judgements in planning 

teaching and learning, key learning area groupings and ongoing support for improved 

learning outcomes. Parents are kept informed of strategies and learning programs that are 

developed and implemented for their child. 

The principal has developed a sophisticated data snapshot as a method of student data 

tracking. The snapshot outlines students’ LOA, NAPLAN bands, PM Benchmark, attendance 

rate, Central Queensland Student Support System (CQ3S) reading and numeracy, NAPLAN 

Resit bands, literacy continuum clusters, and numeracy and reading goals. The snapshot 

data sheet for each student in the school is displayed on a data tracking wall in the 

principal’s office. It provides a clear reference point for all staff to discuss and monitor 

movement in student achievement progress.  

All staff utilise the snapshot information during meetings to plan strategies for student 

learning improvement. This is conducted through a case management process whereby all 

members of staff use an inquiry cycle process to plan learning intervention strategies for 

students. During the course of Semester 1 the learning progress of all students is to be 

analysed using the case management inquiry cycle process. The principal has identified a 

designated review time as the next step in the development of this process. 

The school utilises the weekly staff meetings to provision student support services. Students 

are referred during the weekly meeting if a teacher has any concern relating to academic, 

behaviour or attendance performance. Strategies and supports are collaboratively developed 

and implemented. This may involve the actioning of other departmental services including 

guidance officers and Speech Language Pathologists (SLPs) when and as necessary. 

At the time of the school review, there are no students on an ICP or students with disability 

attending the school.  

Staff members know their students and take the time to build positive relationships to 

support learning engagement. This is apparent through the process staff members utilise to 

ensure students are engaged in the reading focus of the EIA. The principal commenced a 

book club, challenging reluctant readers to read a number of chapters of specific books each 

week. At weekly book club meetings students enjoy ‘Milo and Tim Tams’ whilst discussing 

the content read during the week. The principal and students articulate that this has been a 

highly engaging strategy.  
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The principal is investigating similarly engaging strategies, through the AAP framework to 

engage students in the mathematics focus of the EIA. 

Students speak of the encouragement provided by teachers in assisting them to monitor 

their own learning. Students are aware of their reading and mathematics goals and in some 

cases their next steps for learning. Some students understand how they are able to achieve 

their goals, identifying strategies to utilise to improve their reading. Feedback processes to 

assist students to monitor their own learning and set aspirational goals are yet to be fully 

developed.  

All teachers engage, challenge and extend high achieving students by designing classroom 

activities to meet student learning needs and interests. The principal and teachers 

acknowledge that providing opportunities to appropriately challenge and extend high 

achieving students is an area for ongoing focus. Most students express that classroom and 

curriculum expectations predominantly provide adequate challenge.  

To further ensure that high achieving students are challenged, the school invests funds to 

enrol identified students in the IMPACT program. Students from the school are currently 

enrolled in the Solve IT and Comprehend IT IMPACT programs. Students indicate that they 

enjoy the challenge these programs offer. 

Parents comment that they are well informed regarding their child’s progress through report 

cards and interviews. Learning goals are shared with parents on occasion. Parents value the 

fact that they are able to discuss any issue openly with staff members and are provided with 

advice regarding how best to support their child’s learning at home.  

Improvement strategies 

Explore ways to further assist students to understand their individual learning goals and how 

they relate to improving their learning outcomes.  

Expand the case management inquiry cycle process to include a designated review period to 

ensure applied intervention strategies are achieving desired student learning outcomes. 
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3.8 Effective pedagogical practices  

Findings 

The principal sets high expectations for teachers to deliver effective pedagogical 

experiences and has expectations for teachers and students to demonstrate deep 

understanding and knowledge of the curriculum. 

The school has a documented pedagogical framework that is currently a work in progress to 

define the knowledge and understanding of proficiencies within the AC. The framework is 

founded on the research-based AAP framework that supports effective teaching. Classroom 

artefacts including Hattie’s1 visible learning and ‘know and do’ charts are part of the school’s 

pedagogical approach.  

Teaching staff understand and utilise the clear, concise and functional pedagogy that guides 

the school’s philosophy and informs teaching practice. The school has a clear line of sight 

regarding the use of AAP across the whole school and in all subject areas. Data trends 

indicate an improvement in results across subjects and year levels. The principal identifies 

that the introduction of this pedagogical approach has created a culture of engaged learners.  

The North Burnett cluster of schools has utilised the AAP framework as a common 

pedagogical approach across the cluster. Staff members within the cluster have been 

upskilled on the research practices regarding an AAP framework with support from regional 

expertise. Staff members at the school continue to embed this into the teaching program 

through a timetabled approach. Staff members have organised fortnightly team meetings to 

plan and review units and lessons using the AC and AAP planning tools.  

The school has formed collegial relationships with other primary schools outside the cluster 

and within the region including Boyne Island State School, Tannum Sands State School and 

Clinton State School to build teacher knowledge in the utilisation of embedding mathematics 

reasoning and problem-solving. Staff members from the school have visited these schools to 

observe practice and participate in curriculum planning particularly related to the 

development of open-ended mathematics questions. The principal articulates that this 

relationship will continue to further staff members’ professional knowledge in the quality 

teaching of mathematics. 

Collaborative learning goals designed by teachers and students are yet to be embedded 

across the school. The principal acknowledges the development of student learning goals as 

a critical component to support the EIA and assist students to take ownership of their 

learning. 

Students indicate that receiving teacher feedback regarding their learning supports them to 

make further progress. Teaching staff provide verbal and written feedback to students in 

relation to their effort and participation in learning.  

                                                
1 Hattie, J. (2012). Visible learning for teachers: Maximizing impact on learning. Routledge. 
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The principal acknowledges that observation, feedback, modelling and coaching are 

important aspects of the QA of pedagogy and outlines the intent to implement these 

processes in a more formalised and regular way.  

The principal has ensured the school community understands the school’s pedagogical 

practices through information shared via P&C meetings, fortnightly newsletter articles, 

Facebook, student work, and event-based activities including Goodwill Games and Book 

Fair.  

Improvement strategies 

Enhance the school’s documented pedagogical framework to align with staff members’ 

deepened understanding of the AAP framework.  

Embed the school-wide approach to student learning goals to ensure students are more self-

reflective in their learning. 
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3.9 School-community partnerships  

Findings 

Community members, parents, staff members and students display enormous pride in the 

school that is identified as the hub of the community. It is a school in which generations of 

connectedness exist. The 2017 SOS data reflects the value and strong partnerships of the 

school with 100.0 per cent of parents agreeing with the statement ‘The school has a strong 

sense of community’. 

Staff members recognise the importance of working in partnership with parents and the 

wider community to maximise the learning outcomes for students. Teaching staff place 

considerable energy into building positive partnerships with parents as demonstrated by their 

efforts in being available for informal discussions and involvement in community events. 

Partnerships with parents are strengthened through a range of school events and 

celebrations that are held regularly. These events enhance the sense of community within 

the school. The school has a supportive and dynamic P&C that provides significant financial 

support for the school with funding the whole school travelling to Canberra for the school 

camp. 

Due to the rural lifestyle of families who attend the school, early years students are able to 

attend feeder kindergartens in a range of town centres including Monto, Eidsvold, Mulgildie 

and Mundubbera. As the school acquires information each year regarding prospective Prep 

enrolments, contact is made with the relevant early years learning centre to gather vital 

transition information.  

The school offers an extensive personalised transition to Prep program involving pre-Prep 

children attending an early years program for two hours, one day per week for all of Term 4. 

In addition, a rural mobile playgroup visits the school on a monthly basis enabling children 

prior to school enrolment the opportunity to connect with other families and children.  

Monto State High School is the predominant feeder high school. Student transition occurs 

via three separate orientation days for Year 6 students. Further transition opportunities exist 

through cluster sporting and extension activities whereby students connect with other 

schools whose students transition to the high school.  

100 per cent of parents are engaged in the school through P&C meetings, fundraisers and 

other events. The school operates a number of fundraising events throughout the year 

including the highly anticipated annual Goodwill Games. The Goodwill Games have occurred 

for the last 19 years and is an event whereby past and present students from the school and 

neighbouring small schools, their parents and community members come together to 

compete in athletics and novelty events.  

The school has an annual camping program and all students Prep to Year 6 attend the 

camp. Every few years the camping program entails a major school camp to Canberra and 

the Snowy Mountains. This camp is a community camp whereby students, their parents and 

siblings attend together with school staff. The P&C fundraising for 2017 and 2018 has been 
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targeted at subsiding the camp cost for all students. The P&C’s goal is that all students from 

the school will be able to attend the camp at a largely reduced cost.  

There are strong communication processes within the school and wider community including 

electronic newsletters, social media, the school website and parent teacher interviews. The 

principal has recognised the need to update the school website to improve its relevance in 

the school. 

Improvement strategies 

Continue to monitor current and future partnerships to ensure they maintain relevance and 

contribute positively to enhancing student learning. 

Develop a process for updating and maintaining the currency of the school website. 


