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1. Introduction 

This report is a product of a review carried out by a review team from the School 

Improvement Unit (SIU) at Abercorn State School from 7 to 8 June 2018. 

The report presents an evaluation of the school’s performance against the nine domains of 

the National School Improvement Tool. It also recommends improvement strategies for the 

school to consider in consultation with its regional office and school community. 

The report’s executive summary outlines key findings from the review and key improvement 

strategies that prioritise future directions for improvement. 

Schools will publish the executive summary on the school website within two weeks of 

receiving the report. 

The principal will meet with their Assistant Regional Director (ARD) to discuss the review 

findings and improvement strategies. 

For more information regarding the SIU and reviews for Queensland state schools please 

visit the SIU website. 

1.1 Review team 

Stephen Bobby   Internal reviewer, SIU (review chair) 

Jessica Daly    Peer reviewer 

  

https://schoolreviews.eq.edu.au/SiteCollectionDocuments/national-school-improve-tool.pdf
http://education.qld.gov.au/schools/school-performance-assessment-framework.html
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1.2 School context 

Location: Wuruma Dam Road, Abercorn 

Education region: Central Queensland Region 

Year opened: 1927 

Year levels: Prep to Year 6 

Enrolment: 17 

Indigenous enrolment 

percentage: 

nil 

Students with disability 

enrolment percentage: 

nil 

Index of Community Socio-

Educational Advantage 

(ICSEA) value: 

1030 

Year principal appointed: 2017 (acting) 

Full-time equivalent staff: 1 

Significant partner 

schools: 

Monto State School, Mulgildie State School 

Significant community 

partnerships: 

Eidsvold Swimming Pool, Eidsvold Show Society Inc, 

Eidsvold Charity Cattle Drive 

Significant school 

programs: 

Jolly Phonics, Abercorn reading program 
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1.3 Contributing stakeholders 

The following stakeholders contributed to the review: 

School community: 

 Principal, co-principal, Teacher Relief Scheme (TRS) classroom teacher, 

guidance officer, two teacher aides, five parents, Business Manager (BM), 

grounds person, cleaner, two community members and 17 primary students. 

Community and business groups: 

 Two Parents and Citizens’ Association (P&C) representatives. 

Partner schools and other educational providers: 

 Principal of Monto State School. 

Government and departmental representatives: 

 ARD. 

1.4 Supporting documentary evidence 

Annual Implementation Plan 2018 Explicit Improvement Agenda 2018 

Investing for Success 2018 Strategic Plan 2015-2018 

Headline Indicators (Semester 1, 2018) School Data Profile (Semester 1, 2018) 

OneSchool School budget overview 

School newsletters and website Curriculum Overview – 2017-2020 

School Opinion Survey Responsible Behaviour Plan for Students 

School pedagogical framework Mathematics Professional learning plan 2018 

School data plan Reading Professional learning plan 2018 

School based curriculum, assessment 
and reporting framework 
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2. Executive summary 

2.1 Key findings 

Staff, students and community members openly comment that we have a ‘great little 

country school’. 

The tone of the school is positive with all members of the school community displaying an 

obvious sense of belonging to the school. All staff, parents and community members speak 

with pride regarding the school with a number of multi-generational families attending the 

school. Community members speak very highly of the school.  

The school prides itself on personalised learning for students in a small school multi-

age setting.  

Staff members recognise that all students are able to learn successfully and that some may 

do so at different rates or be at differing stages in their learning. The systematic collection, 

analysis and use of data informs teacher judgements in planning teaching and learning, key 

learning area groupings and ongoing support for improved learning outcomes. High 

expectations across the school for student learning growth are apparent. 

The school places high priority on staff members identifying and addressing the 

learning needs of all students within the school.  

The principal has developed a sophisticated data snapshot as a method of student data 

tracking. All staff use the snapshot information during meetings to plan strategies for student 

learning improvement. This is conducted through a case management process whereby all 

members of staff utilise an inquiry cycle process to plan learning intervention strategies for 

students.  

There is a documented whole-school curriculum multi-level Prep to Year 6 overview.  

This overview outlines the curriculum unit offering for teaching and learning up to and 

including 2020. The school utilises Curriculum into the Classroom (C2C) as a resource to 

assist in the delivery of the Australian Curriculum (AC). A whole-school documented 

curriculum, assessment and reporting framework using the AC for each of the key learning 

areas that outlines clearly what teachers should teach and students should learn is an 

ongoing priority for the principal and teaching staff. 

The principal and teaching staff acknowledge the development of student learning 

goals as a critical component to assist students to take ownership of their learning. 

Classroom teachers develop student learning goals aligned with reading scores, the literacy 

continuum, and proficiency strands of understanding, fluency, problem-solving and 

reasoning in mathematics. Students are aware of their reading and mathematics goals and 

in some cases their next steps for learning. Some students understand how they are able to 

achieve their goals. Feedback processes to assist students to monitor their own learning and 

set aspirational goals are yet to be fully developed.  
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The principal actively engages in school clusters for professional sharing and 

leadership development.  

The North Burnett cluster provides for professional sharing by school leaders who all have 

similar school environments. Cluster principals have developed a rigorous cross-school 

moderation process with clear protocols of participation. The principal articulates that 

engagement in cross-school moderation processes has been absent from the school 

calendar for a number of years and welcomes the opportunity to re-engage and to 

participate.  

The principal acknowledges that observation, feedback, modelling and coaching are 

important aspects of Quality Assurance (QA) of pedagogy. 

The principal articulates that successful implementation of the Age-appropriate Pedagogies 

(AAP) teaching framework needs to be accompanied by the classroom-based learning 

practices of modelling, coaching, opportunities to watch each other work and a feedback 

process. The principal indicates that these processes are to commence in Semester 2 this 

year. The school is yet to develop an agreed approach to classroom-based learning.  

The principal sets high expectations for teachers to deliver effective pedagogical 

experiences. 

The principal demonstrates commitment to professional learning by participating in 

opportunities to learn alongside colleagues and students. Teachers in the school are highly 

skilled in the fields in which they teach. The principal demonstrates an obligation to the 

sharing of professional practice by providing opportunities for cluster teachers and principals 

to visit the school to observe AAP practices in the classroom. 

The school is the hub of the community.  

Parents speak highly of the school and indicate that high levels of trust exist across the 

school community. The School Opinion Survey (SOS) data reflects the value and strong 

partnerships of the school with 100.0 per cent of parents agreeing with the statement ‘The 

school has a strong sense of community’.  
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2.2 Key improvement strategies 

Continue the collaborative development of the whole-school curriculum, assessment and 

reporting framework to align with the school context.  

Explore ways to further assist students to understand their individual learning goals and how 

they relate to improving their learning outcomes.  

Sustain the engagement with cluster schools in the use of formal moderation processes to 

build consistency and confidence in teacher judgement across all learning areas. 

Collaboratively develop a formal and agreed approach for all staff to participate in 

classroom-based learning that includes modelling, coaching and mentoring opportunities.  


